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ABSTRACT

Despite panicked calls from the right to keep Critical Race Theory (CRT) out of the K–12 classroom, 
the authors assert that CRT, one of many theoretical frameworks used in ethnic studies, is needed to 
address the entrenched status quo of well-documented inequity through racism in schooling.  Rather 
than deny that CRT is being taught in schools, the authors embrace CRT as a tool to disrupt the myth 
that educational decisions, policies, and practices are based on objectivity or neutrality.  First, the 
authors describe how racism and injustice in schools today directly relate to the historical trajectory 
of schooling experiences of Indigenous people and people of color in the United States.  Next, 
the authors offer how CRT in K–12 ethnic studies serves to disrupt inequities through antiracist 
teaching and pedagogy that names oppression, embraces racialized intersectional identities through 
community cultural wealth, develops counterstories, and engages students in social activism to defy 
majoritarian supremacy.  Last, through examples from K–12 classrooms, the authors show how CRT 
is indeed taught in schools and to argue that its teaching should become ubiquitous. 
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honest Ethnic Studies saved my own life and is the only place in 
education where I felt true belonging.41 

It is through knowledge of self and one’s communities by centering 
experiences of people of color and Indigenous people, resilience, and resistance in 
the K–12 ethnic studies classroom, that intersectional antiracism and 
decolonization can take place.  Indeed, a facet of CRT utilized in ethnic studies is 
the idea that from the ashes of oppression and marginalization faced by 
communities of color comes the beauty and richness of the cultural knowledge, 
stories of resistance, literary writings, songs and music, and linguistic diversity 
used to express the humanism, collectivism, healing, and community intrinsic in 
communities of color.42 Ethnic studies operationalizes students’ experiences and 
knowledge through Yosso’s “community cultural wealth.”43 

III. HOW COMMUNITY CULTURAL WEALTH AND COUNTERSTORIES ARE 

REFLECTED IN ETHNIC STUDIES 

Ethnic studies also embraces Yosso’s CRT challenge to traditional 
interpretations of cultural capital,44 known as community cultural wealth.  In an 
assets-based approach, Yosso identifies forms of capital that are typically made 
invisible for marginalized students by schooling and that are centered in K–12 
ethnic studies: aspirational capital (holding dreams in the face of barriers); 
navigational capital (the ability to move through institutions); social 
capital(networks of people); linguistic capital (the intellectual and social skills 
achieved through facility in more than one language); familial capital (the 
sense of community history, memory, cultural intuition); and resistant capital 
(knowledges and skills fostered through opposition behaviors that challenge 
inequality).  Students can embrace their racialized identity and their intersectional 
positionality by highlighting their community cultural wealth, such as 
intellectual traditions and ancestral knowledge.  What this looks like in one 
classroom in Los Angeles, is two teachers creating a schoolwide production called 

 

41. Liberated Ethnic Studies Model Curriculum Consortium, LESMC Institute: 
Demystifying Critical Race Theory, Expert Panel Presentation, YOUTUBE (Nov. 20, 
2021), https://youtu.be/IeZodCmKNY4 [https://perma.cc/KA54-Y6AZ]. 

42. Solórzano & Yosso, supra note 30;  R. Tolteka Cuauhtin, We Have Community Cultural 
Wealth: Scaffolding Tara Yosso’s Theory for Classroom Praxis, in RETHINKING ETHNIC 
STUDIES, supra note 26, at 244–46. 

43. Tara J. Yosso, Whose Culture Has Capital?  A Critical Race Theory Discussion of Community 
Cultural Wealth, 8 RACE ETHNICITY & EDUC. 69 (2005). 

44. Id. 





 

 







 




